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[bookmark: _GoBack]The teaching of English as the Second Language US has gained momentum, requiring the teachers to ensure that the aim of the initiative is met. The aspect is guided by principles such as usefulness, where the lessons are to be educative and practical, meaningful, indicating that they should be relevant and accurate and also equitable in that the lessons are open as well as appropriate (Smith et al., 2004). In ensuring that the principles are practiced, the parties in charge have to observe a specific checklist. Some of the aspects in the list are participation and content, in which the paper discusses their importance in dealing with English Language Learning. 
Participation refers to where the parties involved in the learning process are given a chance to contribute. It is a vital aspect of dealing with ELL students, and the instructors should, therefore, ensure it. It is necessary because it boosts interest enabling the students to remain focused and attentive (Garcia, 2016).  When participation is guaranteed, learners listen well, which promotes understanding. Moreover, it would make them view the ideas said differently and ask questions, thus deepening the knowledge base regarding the language. Participation should also be ensured as it engages the learners making them relate the content given. Engagement makes them motivated to understand the information delivered and thus get the knowledge conveyed. Besides, participation offers the teachers feedback, especially on the levels of understanding (Garcia, 2016). For example, when the learners ask questions and provide a view on various aspects, the teachers identify learners' strengths and weaknesses, helping them determine the areas needing clarification.  In the end, the students are fully baked regarding the language and thus meeting the goals of the initiative.
Content is the other vital checklist in meeting the explained principles while dealing with ELL students. Here, teachers should understand the concepts they present to learners so that the learning process is smooth.  Teachers should have the right content to motivate and arouse the students' curiosity. When the instructors have the right content, the ideas are communicated, enhancing understanding (Bohon et al., 2017).  As a result, the learners become motivated to learn, and whenever questions come up, the teachers answer right. Also, having the right content develops competency in the language as learners acquire the needed knowledge and skills. On the other hand, English is mostly used in the nation, giving the learners a chance to practice, and since they have the right content, competency is increased. Besides, teachers ought to have content to ensure the teaching methods used are culturally sensitive. The students have different cultures, an aspect that would alter the learning process. Nevertheless, having the right content eliminates the limitations as teachers understand the tools and strategies to use to benefit all the students.
In conclusion, dealing with English Language Learners needs the teachers to ensure participation and have the right content to achieve the goals. As covered above, the aspects help accomplish the objectives of the initiative where competent students are produced. Also, they help the teachers determine the learners' strengths and weaknesses, which give insights into areas that need emphasis. Grabbing the learners' attention is also achieved, making it easy for teachers to impart knowledge and skills. 
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